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ABSTRACT

The study examined the impact of teachers’ attitudes on students’ academic performance in public secondary schools

in Ekiti State to explore the attitudes among public secondary school teachers specifically, the relationship between teachers’

attitude and the academic performance of students, and factors influencing teachers’ attitudes towards teaching in public

secondary schools in Oye Local Government Area (LGA). Descriptive survey research was employed to describe the

responses from a sample of 393 respondents selected using a stratified sampling technique. A validated instrument with an

overall reliability index of 0.87, titled “Teachers’Attitude and Students’Academic Performance Questionnaire” (TASAPQ),

was used for data collection to be exposed to data analysis by mean and standard deviation using a benchmark of 2.50

for decision-making and chi-square test of independence to test the hypotheses at an alpha level of 0.05. The analysis

revealed that teachers have both positive and negative attitudes towards teaching; they are passionate and patient in the

classroom, enthusiastic about their subject areas, and supportive of their students. The analysis also showed that teachers’

teaching attitudes were significantly related to academic success among students in public secondary schools in Oye LGA.

It further disclosed that factors affecting teachers’ attitudes are the state of their remuneration, level of support from school

administration, availability of teaching resources, level of teacher training and professional development, job satisfaction,

teacher burnout, stress, and workload. The study suggested, among other things, that school management should encourage

teachers to demonstrate positive attitudes towards teaching.

*CORRESPONDINGAUTHOR:

Shaibu Leonard, Department of Educational Management and Business Education, Faculty of Education, Federal University Oye-Ekiti, Ekiti State 

360101, Nigeria; Email: leonard.shaibu@fuoye.edu.ng

ARTICLE INFO

Received: 7 May 2025 | Revised: 26 June 2025 | Accepted: 3 July 2025 | Published Online: 15 July 2025

DOI: https://doi.org/10.63385/ipt.v1i2.127

CITATION

Leonard,S., 2025. Impact of Teachers’Attitudes on Students’Academic Performance in Public Secondary Schools in Ekiti State. Innovations in 

Pedagogy and Technology. 1(2): 29–40. DOI: https://doi.org/10.63385/ipt.v1i2.127

COPYRIGHT

Copyright © 2025 by the author(s). Published by Zhongyu International Education Centre. This is an open access article under the Creative 

Commons Attribution 4.0 International (CC BY 4.0) License (https://creativecommons.org/licenses/by/4.0).

29

https://orcid.org/0000-0001-8039-8570


Innovations in Pedagogy and Technology | Volume 01 | Issue 02 | December 2025

Keywords: Teachers’ Attitudes; Students’ Academic Performance; Public Secondary School; Relationships; Factors

Affecting Teachers’Attitudes

1. Introduction

Teachers play a vital role in shaping the academic ex-

periences and outcomes of their students [1]. One crucial

aspect of teaching that significantly impacts students’ aca-

demic performance is the attitude of teachers [2]. A teacher’s

attitude can either inspire or motivate students to learn or

create a hostile learning environment that hinders academic

progress [3]. Research has consistently shown that teacher

attitudes, including their expectations, beliefs, and emotions,

can impact students’ educational engagement, motivation,

and ultimately, their academic performance in public sec-

ondary schools, where students are transitioning from ado-

lescence to young adulthood; the influence of teachers can

be particularly significant [4, 5].

The inclusion of teachers in the school’s decision-

making process, as well as teachers’ autonomy and collab-

oration, were crucial components that affected teachers’ at-

titudes towards their students [6]. While teacher autonomy

has been linked to positive student outcomes, the relation-

ship between teacher autonomy and collaboration has been

described as an indispensable virtue [7]. Researchers have

found that teachers with a collaborative attitude towards their

colleagues and students tend to achieve better results in their

students’ performance [8, 9]. Therefore, teachers’ autonomy

and collaboration are critical factors that must be considered

when studying the impact of teachers’ attitudes on students’

academic performance.

Studies on teachers’ attitudes regarding their impact

on students’ academic performance regarding inclusive edu-

cation have revealed significant differences between Nige-

ria and other African countries [10]. The researcher found

that both countries valued inclusive education; however, the

teachers’ attitudes towards inclusion differed significantly.

The study also found that teachers’ attitudes impact inclu-

sive education in both countries. However, the study aims

to investigate the impact of teachers’ attitudes on students’

academic performance in public secondary schools, explor-

ing the complex relationships between teachers’ attitudes,

teaching practice, and students’outcomes. By examining this

critical aspect of teaching, this research seeks to contribute

to the development of effective teaching strategies and im-

proved academic outcomes for students in public secondary

schools.

Literature evidence depicts that there are variations

in teachers’ attitudes, factors influencing these attitudes,

and their relationships with students’ academic performance

across all levels of education in recent times. For instance,

several scholars posit that teachers’ positive attitudes to-

ward teaching can improve students’ learning [11, 12]. Ol-

ubukola and Ekperi et al. note that teachers’ negative at-

titudes towards teaching can hinder students’ learning in

schools [13, 14].Araromi and Abdulmalik and Hakkı have en-

dorsed the notion that teachers’ enthusiasm for their subject

areas and support for their students lead to successful out-

comes [15, 16]. Aklilu posited that teachers who are passionate

about education and patient with their students create a con-

ducive learning environment that fosters students’ academic

performance [17]. The authors suggest that cultivating pos-

itive attitudes, such as passion, patience, enthusiasm, and

support, among teachers can have a positive impact on stu-

dent learning.

Some researchers have found a relationship between

teachers’ attitudes and students’ academic performance in

public secondary schools [13, 14, 18–20]. The publication indi-

cates that a significant relationship exists between teachers’

attitudes and the students’ academic performance in public

secondary schools. Several studies have shown that positive

teacher-student relationships and effective teaching practices

are often influenced by a teacher’s attitude, which has a pos-

itive impact on student achievement. Conversely, a negative

teacher attitude can affect students’ motivation and learning.

However, it remains to be seen whether such relationships

exist between teachers’ attitudes and students’ academic per-

formance in Oye LGA, Ekiti, Nigeria.

There are discourses by educational stakeholders that

factors that influence teachers’ attitudes towards teaching

in public secondary schools include the state of teachers’

remuneration [21–26], the level of support from school admin-

istration, The availability of teaching resources, the level
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of teacher training and professional development, the level

of job satisfaction, the level of teacher burnout, the level

of stress experienced by teachers and the level of workload

affects. According toMbuthia [27], several interconnected fac-

tors influence teachers’ attitudes towards teaching in public

secondary schools, including remuneration, administrative

support, resources, training, job satisfaction, burnout, stress,

and workload. These factors can create a positive or negative

feedback loop impacting teacher morale and effectiveness in

Oye LGA, Ekiti State.

Literature evidence suggests ways to improve teachers’

attitudes towards teaching and improve students’ academic

performance in public secondary schools. For instance, in-

vestigators have opined that continuous professional develop-

ment can enhance teachers’ knowledge, skills, and attitudes

towards teaching, ultimately improving students’ academic

performance [28–32]. The scholars also found that pre-service

teachers who received training in inclusive education had

a positive attitude towards inclusive education. These re-

searchers added that a positive school environment can en-

hance teachers’ attitudes towards their work and improve

the students’ academic performance. The researcher added

that a multifaceted approach is needed to improve teachers’

attitudes towards teaching and enhance student academic

performance in public secondary schools. These include

fostering a favourable school climate, providing ongoing

professional development, addressing teacher well-being,

and creating a supportive environment for teachers and stu-

dents.

It has been noted that teachers’ attitudes towards their

students are crucial in shaping students’ academic perfor-

mance in public secondary schools. Positive teacher attitudes

towards inclusion practices, science education, autonomy,

and collaboration can positively impact students’ academic

performance. Therefore, a detailed understanding of teach-

ers’ attitude constructs is imperative when studying the im-

pact of teachers’ attitudes on students’ academic performance

in public secondary schools. However, the basis for worrying

in the study is the impact of teachers’ attitudes on students’

academic performance in public secondary schools in Oye

LGA, Ekiti State, which is unknown.

There is a noticeable dearth of researches on the impact

of teachers’ attitudes on students’ academic performance in

public secondary schools with particular references to vari-

ous teachers’ attitudes towards teaching and their students,

the relationship between teachers’ attitudes and the students’

academic performance, and the factors affecting teachers’

attitudes towards teaching in Oye LGA, Ekiti Sate. Personal

observation has shown that teachers’ attitudes in this region

have both positive and negative effects on students’academic

performance. Observation has also demonstrated that stu-

dents’ disruptive and deviant attitudes reflect their teachers’

behaviours; however, there is no tangible evidence, either

in the literature or in the research results, to substantiate

these claims. These information gaps prompt researchers

to investigate the impact of teachers’ attitudes on students’

academic performance in public secondary schools within

the Oye Local Government Area (LGA), Ekiti State.

2. Purpose of the Study

This research aims to investigate the impact of teachers’

attitudes as a determinant of students’ academic performance

in public secondary schools in Oye LGA, Ekiti State. The

Specific Objectives are

i. To identify the various attitudes of public secondary

school teachers in Oye LGA towards teaching and their

students.

ii. To examine the relationship between teachers’ attitudes

(positive and negative) and the academic performance

of students in public secondary schools in Oye LGA.

iii. To investigate the factors that influence teachers’ atti-

tudes towards teaching in public secondary schools in

Oye LGA.

3. Research Methods

3.1. Research Design

The descriptive survey research design was used for

this study. This approach is chosen to systematically assess

and measure students’ attitudes and academic performance in

public secondary schools in Oye LGA, Ekiti State. By using

descriptive survey research, researchers can gather valuable

insights into various phenomena, identify trends and patterns,

and inform policy, practice, and further study [33].
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3.2. Population of the Study

The population of this study consisted of 16 public sec-

ondary school students from the Oye LGA, Ekiti State, which

has a total of 22,400 students. The study shows that 57% of

the study participants, representing the majority, were female,

while 43%constituted the male sample. The distribution of

respondents by class shows that more than one-third of the

study participants (45%), representing the majority, were

SSS 2 students, closely followed by SSS 1 (29.8%), while

25.2% were SSS 3. The majority of respondents (55.7%)

were aged 12–15 years, 34.4% were within the 16–20 years

age range, 5.9% were under 12 years, while 2.5% and 0.6%

were in the 20-25 years and 26 years and above age ranges,

respectively. Public schools in the area were characterised

by smaller school sizes and a greater sense of community, as

well as challenges related to resources and teacher recruit-

ment. They also experience geographical isolation, which

impacts their access to resources and professional develop-

ment opportunities. By using only students as the study’s

population, researchers can increase internal validity, exter-

nal validity, and reliability while simplifying data analysis

and increasing efficiency [34].

3.3. Sample and Sampling Procedure

Three hundred and ninety-three (393) students were

selected through a stratified random sampling method. The

method was applied to draw 21 respondents, each from 18

groups of public secondary schools, resulting in a sample

size for the study. The stratified random sampling technique

was used to ensure a thorough and unbiased representation

of students across the selected secondary schools [35]. The

stratification enables consideration of potential variations

in student activities across the schools [36]. Subsequently, a

proportionate number of students were randomly selected

from each school, ensuring that the sample accurately mir-

rors the overall distribution of the student population in the

Oye LGA of Ekiti State.

3.4. Research Instrument

The study relied on a self-structured questionnaire ti-

tled Teachers’Attitude and Students’Academic Performance

Questionnaire (TASAPQ). TASAPQ was divided into two

sections: A and B. Part A was used to collect demographic

data from the study’s respondents. At the same time, Part

B comprises twenty-four (24) items, clustered into three (3)

units, according to the research objectives. TASAPQ was

a five-point Likert Scale with response modes: Strongly

Disagree = 1, Somewhat Disagree = 2, Undecided (Neither

Agree nor Disagree) = 3, Somewhat Agree = 4, and Strongly

Agree = 5 points, with a benchmark of 3.00 [37]. The instru-

ment (TASAPQ) was a questionnaire used for data collection.

By using a five-point Likert Scale, researchers can collect

reliable and valid data, reduce social desirability bias, and

enhance response rates, while facilitating comparison and

generalisation [38].

3.5. Validity of the Research Instruments

The face and content validities of the TASAPQ were

determined by two research experts from the Departments

of Educational Management and Business Studies, and Mea-

surement and Evaluation in the Faculty of Education at the

Federal University Oye-Ekiti, Ekiti State, Nigeria, who vali-

dated it. These experts were presented with the title of the

study, its aim and objectives, research questions, hypotheses,

and a copy of the instrument for validation. The corrections

made by these experts to the draft of the instrument were

implemented before the instrument was administered to the

respondents selected for the study. It is to ensure accuracy,

reliability, and credibility, while enhancing generalisability,

reducing measurement error, and facilitating comparison and

replication [36].

3.6. Reliability

For the study, the test-retest method was used to calcu-

late the reliability coefficient. A pilot study was conducted

with a small group of twenty (20) secondary school students

from Oye-Ekiti who were not part of the main study. Cron-

bach’s Alpha correlation coefficient statistics were used to

evaluate the respondents’ responses, yielding an overall in-

dex of 0.93. Feedback from the pilot study participants was

used to refine and improve the clarity, relevance, and effec-

tiveness of the questionnaire. Conducting a reliability test

was to ensure the validity and reliability of the instrument,

refine the design and content, and identify potential issues

before embarking on the final study.
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3.7. Method of Data Collection

The researcher used the questionnaires to collect data

on teachers’attitudes toward students’academic performance

in public secondary schools in Oye LGA, Ekiti State. The

researcher employed the services of three trained research

assistants to collect data from participants over a period of

two months. Instantaneous retrieval of questionnaires was

adopted to prevent missing data. The use of these methods

was intended to ensure the accuracy and reliability of the re-

sults obtained and to provide a solid foundation for analysing

the collected data. The study offers insight into the attitudinal

factors that influence the academic performance of teachers

and students in Oye LGA of Ekiti State. Research ethic re-

garding the protocols and confidentiality of respondents was

maintained.

3.8. Method of Data Analysis

The collected data were analysed using descriptive

statistics, such as frequency tables and means, with a bench-

mark of 3.00 representing the general decision-making level

on a five-point Likert Scale. Descriptive statistics provide a

clear and concise summary of the data, allowing for straight-

forward interpretation of the results. The guided hypothesis

was analysed using a chi-square test at a 0.05 level of sig-

nificance, as the responses were dichotomous. By using

Chi-square statistics, researchers can effectively analyse cat-

egorical data, identify significant relationships, and concisely

communicate findings [39].

4. Results

Question 1: What are the attitudes among public sec-

ondary school teachers in Oye LGA towards teaching and

their students?

Table 1 presents the attitudes among public secondary

school teachers in Oye LGA towards teaching and their stu-

dents. The results indicate that public secondary school

teachers in Oye LGA exhibit a range of positive and nega-

tive attitudes towards education, including being passionate

about teaching, patient with their students, enthusiastic about

their subject areas, and supportive of their students.

Table 1. Commonly Held Attitudes Among Public Secondary School Teachers in Oye LGAArea Towards Teaching and Their Students.

S/N Teachers’Attitudes SD D N A SA MEAN

1 Positive attitude towards teaching 3 (0.8) 5 (1.3) 4 (1.0) 108 (27.5) 273 (69.5) 4.64

2 Have a negative attitude towards teaching 15 (3.8) 21 (5.3) 222 (56.5) 15 (3.8) 4.21

3 Have a neutral attitude towards teaching 4 (1.0) 20 (5.1) 46 (11.7) 123 (31.2) 200 (50.9) 4.26

4 Passionate about teaching 8 (2.0) 25 (6.4) 24 (6.1) 202 (51.4) 134 (34.1) 4.09

5 They are patient with their students 8 (2.0) 85 (21.6) 31 (7.9) 128 (32.6) 141 (35.9) 3.79

6 They are enthusiastic about their subject areas 4 (1.0) 26 (6.6) 18 (4.6) 137 (34.9) 208 (52.9) 4.32

7 They are approachable by their students 4 (1.0) 34 (8.7) 80 (20.4) 131 (33.3) 144 (36.6) 3.96

8 They are supportive of their students 2 (0.5) 20 (5.1) 21 (5.3) 193 (49.1) 157 (39.9) 4.23

Criterion mean = 3.00 Figures in brackets represent the individual mean for each response.

Question 2: What is the relationship between teach-

ers’ attitudes (positive and negative) and students’ academic

performance in public secondary schools in Oye LGA?

Table 2 presents the relationship between teachers’ atti-

tudes and the students’ academic performance in public sec-

ondary schools in Oye LGA. Using a criterion mean score of

2.50 for the rating scale, all items had a mean score above the

cut-off point, indicating a significant relationship between

teachers’ attitudes and students’ academic performance in

public secondary schools in Oye LGA.

Table 2. Relationship between Teachers’Attitudes (Positive and Negative) and Academic Performance of Students in Public Secondary

Schools in Oye LGA.

S/N

Relationships between Teachers’Attitudes

(Positive and Negative) and Students’Aca-

demic Performance

SD D N A SA MEAN

1

There is a relationship between a teacher’s

attitude towards teaching and the academic

performance of students

29 (7.4) 80 (20.4) 149 (37.9) 135 (34.4) 3.99
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Table 2. Cont.

S/N

Relationships between Teachers’Attitudes

(Positive and Negative) and Students’Aca-

demic Performance

SD D N A SA MEAN

2
A positive attitude towards teaching leads to

better academic performance of students
18 (4.6) 74 (18.8) 21 (5.3) 122 (31.0) 158 (40.2) 3.83

3
A negative attitude towards teaching leads to

poor academic performance of students
1 (0.3) 8 (2.0) 8 (2.0) 165 (42.0) 211 (53.7) 4.47

4
A teacher’s attitude towards teaching affects

the motivation of students to learn
12 (3.1) 8 (2.0) 15 (3.8) 158 (40.2) 200 (50.9) 4.34

5

A teacher’s attitude towards teaching affects

the engagement of students in the learning pro-

cess

5 (1.3) 13 (3.3) 114 (29.0) 261 (66.4) 4.61

6
A teacher’s attitude towards teaching affects

the classroom environment
3 (0.8) 15 (3.8) 27 (66.9) 147 (37.4) 201 (51.1) 4.34

7
A teacher’s attitude towards teaching affects

the level of student-teacher interaction
7 (1.8) 19 (4.8) 86 (21.9) 165 (42.0) 116 (29.5) 3.93

8
A teacher’s attitude towards teaching affects

the level of student participation in class
2 (0.5) 28 (7.1) 23 (5.9) 204 (51.9) 136 (34.6) 4.13

Criterion mean = 3.00 Figures in brackets represent the individual mean for each response.

Question 3: What are the factors influencing teachers’

attitudes towards teaching in public secondary schools in

Oye LGA?

Table 3 presents the factors influencing teachers’ atti-

tudes towards teaching in public secondary schools in Oye

LGA.Using a criterionmean score of 3.00 for the rating scale,

all the items had a mean score below the cut-off point. The

implication is that the state of teachers’ remuneration, level of

support from school administration, availability of teaching

resources, level of teacher training and professional develop-

ment, level of job satisfaction, level of teacher burnout, level

of stress experienced by teachers and level of workload are

the factors that influence teacher’s attitude towards teaching

in public secondary schools in Oye LGA.

Table 3. Factors That Influence Teachers’Attitude Towards Teaching in Public Secondary Schools in Oye LGA.

S/N
Factors Influencing Teachers’Attitudes To-

wards Teaching
SD D N A SA MEAN

1
The state of teachers’ remuneration affects

their attitude towards teaching.
7 (1.8) 23 (5.9) 73 (18.6) 131 (33.3) 159 (40.5) 4.05

2

The level of support from school administra-

tion affects the attitude of teachers towards

teaching.

6 (1.5) 21 (5.3) 33 (8.4) 187 (47.6) 146 (37.2) 4.13

3
The availability of teaching resources affects

the attitude of teachers towards teaching.
6 (1.5) 20 (5.1) 82 (20.9) 140 (35.6) 145 (36.9) 4.01

4

The level of teacher training and professional

development affects the attitude of teachers

towards teaching.

8 (2.0) 26 (6.6) 85 (21.6) 134 (34.1) 140 (35.6) 3.95

5
The level of job satisfaction affects the attitude

of teachers towards teaching.
2 (0.5) 9 (2.3) 9 (2.3) 95 (24.2) 278 (70.7) 4.62

6
The level of teacher burnout affects the attitude

of teachers towards teaching.
0 20 (5.1) 19 (4.8) 201 (51.1) 153 (38.9) 4.24

7
The level of stress experienced by teachers

affects their attitude towards teaching.
0 16 (4.1) 35 (8.9) 153 (38.9) 189 (48.1) 4.31
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Table 3. Cont.

S/N
Factors Influencing Teachers’Attitudes To-

wards Teaching
SD D N A SA MEAN

8
The level of workload affects the attitude of

teachers towards teaching.
0 39 (9.9) 77 (19.6) 156 (39.7) 121 (30.8) 3.91

Criterion mean = 3.00 Figures in brackets represent the individual mean for each response.

5. Testing of Null Hypothesis

The null research hypothesis formulated in the study was

tested using Chi-square statistics at a 0.05 level of significance.

Table 4 shows that the computed χ²-values (92.160,

193.374, 521.440, 439.023, 434.593, 408.183, 223.883, and

388.539) are significant at the 0.05 level of significance for

all items. The hypothesis is rejected. The implication is that

teachers’ attitudes towards teaching significantly influenced

the academic success of the students in Oye LGA.

Table 4. Chi-Square (χ²) Showing Relationship between the Attitudes (Positive and Negative) of Teachers Towards Teaching and the

Academic Performance of Students.

S/N

Relationships between Teachers’Atti-

tudes (Positive and Negative) and Stu-

dents Academic Performance

SD D N A SA df χ²/p-Value

1

There is a relationship between a

teacher’s attitude towards teaching and

the academic performance of students

29 (7.4) 80 (20.4) 149 (37.9) 135 (34.4) 3
92.160

(0.000)

2

A positive attitude towards teaching

leads to better academic performance of

students

18 (4.6) 74 (18.8) 21 (5.3) 122 (31.0) 158 (40.2) 4
193.374

(0.000)

3

A negative attitude towards teaching

leads to poor academic performance of

students

1 (0.3) 8 (2.0) 8 (2.0) 165 (42.0) 211 (53.7) 4
521.440

(0.000)

4
A teacher’s attitude towards teaching af-

fects the motivation of students to learn
12 (3.1) 8 (2.0) 15 (3.8) 158 (40.2) 200 (50.9) 4

439.023

(0.000)

5

A teacher’s attitude towards teaching af-

fects the engagement of students in the

learning process

5 (1.3) 13 (3.3) 114 (29.0) 261 (66.4) 3
434.593

(0.000)

6
A teacher’s attitude towards teaching af-

fects the classroom environment
3 (0.8) 15 (3.8) 27 (66.9) 147 (37.4) 201 (51.1) 4

408.183

(0.000)

7

A teacher’s attitude towards teaching af-

fects the level of student-teacher interac-

tion

7 (1.8) 19 (4.8) 86 (21.9) 165 (42.0) 116 (29.5) 4
223.883

(0.000)

8

A teacher’s attitude towards teaching af-

fects the level of student participation in

class

2 (0.5) 28 (7.1) 23 (5.9) 204 (51.9) 136 (34.6) 4
388.539

(0.000)

* p < 0.05 Figures in brackets represent the individual mean for each response.

6. Discussion

The investigation discovered that public post-primary

school teachers in Oye LGA exhibited a range of positive

and negative attitudes towards teaching, including being

passionate about education, patient with their students, en-

thusiastic about their subject areas, and supportive of their

students. The findings were consistent with Serapie et al. [40],

who found a strong positive correlation between exams, test

results, and factors such as interpersonal skills, goal set-

ting, lesson preparation, and professional commitment, all of

which contributed to improved student performance. The re-

searcher concluded that early attendance and communication

skills of teachers were also linked to positive educational
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outcomes, with tests enhancing performance across subjects.

With a p-value of less than 0.05, the study demonstrated

that active class participation enhances effectiveness. Aklilu

found that approximately half of the teachers exhibit negative

attitudes, which are linked to societal attitudes and inade-

quate salaries [17]. Leonard et al. supported the notion that

positive attitudes towards the teaching profession also signif-

icantly influence teaching effectiveness [32]. The finding was

corroborated by Hakkı [16], who grouped positive teachers’

behaviours and attitudes under three categories: effective

communication and ethical attitude, professional competence

and dedication, and individual support and trust. Students are

more confident, motivated, and satisfied with their learning,

and are more likely to trust their teachers when they exhibit

these behaviours. Negative behaviour and attitudes were

classified into discrimination and injustice, classroom man-

agement and communication problems, and occupational

incompetence and irresponsibility. Negative behaviours and

attitudes were also found to reduce students’ motivation to

learn, self-confidence, and respect for teachers, and impede

their social development. Padauk substantiated that the ma-

jority of secondary school teachers possess a positive attitude

towards the teaching profession [41].

Additionally, the study revealed that teachers with

longer teaching experience tend to have a more positive

attitude towards the teaching profession. Ekperi et al.argued

that the attitude of a teacher was significantly and positively

correlated with students’ academic performance [14]. The

government’s negative attitude toward teachers, job dissatis-

faction, low pay, late salaries, students’ interest in learning,

and the lack of teaching materials/instructional aids all influ-

enced teachers’ attitudes. The findings were apt considering

the work of Tamukong [12], who found that a significant re-

lationship exists between student attitudes and performance

in Mathematics. Shittu and Oanite confirmed that teach-

ers had negative attitudes towards teaching social studies in

secondary schools [11].

The study reveals a significant relationship between

teachers’ attitudes and students’ scholarly achievement in

public secondary schools in Oye LGA. This finding aligns

with the studies of Wahono and Chang [3], which posited

that teachers’ attitude, knowledge, and application (AKA)

have a significant impact on the sustainable development

of STEM education. Similarly, Desombre et al. found that

French teachers’ general attitude towards inclusion had an

indirect effect on teacher efficacy [42], which had a direct

impact on students’ academic performance. Olubukola re-

vealed a significant relationship between all the sub-variables

of the independent variables and students’ academic perfor-

mance [13]. Ekperi et al.showed that the attitude of teachers

was positively correlated and statistically significant with

students‘ academic performance [14]. The researchers further

demonstrated that poor governmental attitudes towards teach-

ers, lack of job satisfaction, inadequate remuneration, late

payment of salaries, student interest in learning, and a lack of

teaching materials/instructional aids were found to influence

teachers’ attitudes. Bala and Aliyu asserted that there was a

significant relationship between teachers‘ attitudes and the

academic performance of social studies students in Niger

State junior secondary schools [18]. Dauda et al. showed

that there was a significant positive relationship between

teachers‘ qualifications and students’ academic performance

in Public Senior Secondary Schools in Maiduguri Metropo-

lis, Borno State, Nigeria [19]. Okodoko and Owobete found

that the academic performance of secondary school pupils

is affected by their instructors’ attitudes [20]. According to

the conclusion, students should not dismiss their professors’

attitudes, as they may affect their academic achievement.

The research findings indicated a strong correlation

between teachers’ attitudes towards teaching and the aca-

demic attainment of students in public secondary schools

in Oye LGA. The finding aligns with studies by previous

works [43–45], which have found that teachers’ attitudes can

influence their behaviour towards students, which in turn

affects students’ academic performance. Similarly, Tortop

suggests that teachers’ attitudes toward science fairs can in-

fluence both their teaching methods and students’ academic

achievement [45].

The study indicated that the state of teachers’ salaries,

level of support from the school’s administration, availabil-

ity of teaching resources, level of teacher preparation, de-

velopment, job satisfaction, teacher burnout, stress levels

experienced by teachers, and workload were the factors that

influence teachers’ attitudes toward teaching in public sec-

ondary schools in Oye LGA. The findings are consistent with

the views of previous works [28–30], who argue that continuous

professional development can enhance teachers’ knowledge,

skills, and attitudes towards teaching, ultimately improving
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students’ academic performance. Similarly, Issaka found

that pre-service teachers who received training in inclusive

education had a positive attitude towards inclusive educa-

tion [46]. Also, Ramadhan et al. found that a positive school

environment can enhance teachers’ attitudes towards their

work and improve the students’ academic performance [31].

7. Conclusions

The following conclusions were derived:

In Oye Local Government Area (LGA), public sec-

ondary school teachers display a range of attitudes towards

teaching, encompassing both positive and negative perspec-

tives, as well as passionate ones, and exhibit patience, enthu-

siasm, and support across various subject areas.

This observation aligns with the understanding that

teachers’ attitudes have a significant influence on student

learning. Apositive attitude, characterised by helpfulness, en-

thusiasm, and subject matter expertise, can enhance student

learning, while negative attitudes can lead to disengagement

and frustration. The specific attitudes observed in Oye LGA,

including the positive, opposing, passionate, patient, enthusi-

astic, and supportive stances, likely contribute to the overall

learning environment and student outcomes.

The presence of diverse attitudes, as noted in the

prompt, highlights the complexity of the teaching profession

and the individual factors that shape a teacher’s approach to

their work. For example, while some teachers may display a

passionate commitment to their subject and students, others

may exhibit negative attitudes due to various challenges or a

lack of support. Ultimately, the interplay of these attitudes

can have a substantial impact on the learning experience for

students in Oye LGA.

The research suggests a significant relationship be-

tween teachers’attitudes and students’academic performance

in public secondary schools. A positive attitude from teach-

ers can lead to better student engagement, motivation, and

ultimately, improved educational outcomes. Conversely,

negative teacher attitudes may hinder student learning and

achievement.

The state of teachers’ remuneration, level of sup-

port from school administration, availability of teaching

resources, level of teacher training and professional devel-

opment, level of job satisfaction, level of teacher burnout,

level of stress experienced by teachers, and level of workload

were the factors affecting teachers’ attitude towards teaching

in public secondary schools in Oye LGA. The result indi-

cates that continuous professional development can enhance

teachers’ knowledge, skills, and attitudes towards teaching,

ultimately improving students’ academic performance.

A significant relationship was found between teachers’

attitudes towards teaching and the academic performance of

students in public secondary schools in Oye LGA. The find-

ing means teachers’ attitudes do influence their behaviour to-

wards students, which eventually affects students’ academic

performance.

The following recommendations are made based on the

conclusions derived from the review:

1. School management should encourage teachers to

demonstrate positive attitudes towards teaching, be pas-

sionate about their subject areas, be patient with their

students, and be supportive of their students, while dis-

regarding negative attitudes towards education in pub-

lic secondary schools. The teachers positive attitudes

can be encouraged by offering them professional de-

velopment opportunities (workshops and training ses-

sions, coaching and mentoring), recognition and re-

wards (teacher of the month/year awards), positive

school culture (positive feedback, collaborative plan-

ning, wellness initiatives), autonomy and empowerment

(teacher autonomy and decision making involvement),

open communication (regular meeting and anonymous

feedback mechanisms), and teacher support system

which includes mentoring programmes and peer sup-

port group. By implementing these strategies, school

management can foster a positive and supportive envi-

ronment that encourages teachers to adopt a positive

attitude in their teaching.

2. School principals should play a crucial role in foster-

ing a positive and motivating environment for teachers,

which in turn can significantly impact student academic

performance. Principals can achieve this by implement-

ing strategies that boost teacher morale, such as provid-

ing regular feedback, recognising achievements, and

fostering a sense of community among teachers. When

teachers feel valued and supported, they are more likely

to be engaged and enthusiastic, which in turn creates a
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more effective learning environment for students.

3. School administrators should play a crucial role in sup-

porting teachers by addressing key areas, including re-

muneration, resources, training, and workload manage-

ment. This comprehensive approach can significantly

improve teacher well-being, reduce burnout, and ulti-

mately enhance the quality of education.

4. School management should actively work to improve

the connection between teacher attitudes and student

academic performance in public secondary schools.

Such effort involves addressing factors such as teacher

motivation, professional development, and classroom

management strategies to create a positive learning en-

vironment.

Funding

This work received no external funding.

Institutional Review Board Statement

The study was conducted in accordance with the Dec-

laration of Helsinki, and approved by the Ethics Committee

of the Federal University, Oye-Ekiti, Ekiti State, Nigeria.

Informed Consent Statement

Informed consent was obtained from all subjects in-

volved in the study.

Data Availability Statement

The data that support the findings of this study are avail-

able from the corresponding author upon reasonable request.

However, the extracted data from the analysis process are

available in the supplementary material.

Acknowledgments

The author extends his heartfelt gratitude to the student

participants for their significant contributions to this research

study. Their commitment, enthusiasm, and engagement in re-

sponding to the questionnaire markedly enriched the quality

and depth of this work.

Conflicts of Interest

The author declares no conflict of interest.

References

[1] Ayaz, N., Abbas, S.G., 2025. Teachers as catalysts:

Understanding their role in shaping secondary school

students’ growth. ACADEMIA International Journal

for Social Sciences. 4(1), 851–862. DOI: https://doi.

org/10.63056/acad.004.01.0137

[2] Gulled, M.Y., 2021. Effect of teacher attitudes on aca-

demic performance of pupils in public primary schools

in Hargeisa District. Journal of Education and Practice.

12(15), 58–61.

[3] Wahono, B., Chang, C.Y., 2019. Assessing Teacher’s

Attitude, Knowledge, and Application (AKA) on

STEM: An Effort to Foster the Sustainable Develop-

ment of STEM Education. Sustainability. 11(4), 950.

DOI: https://doi.org/10.3390/su11040950

[4] Arrascue, G., 2023. The impact of teacher student

relationship on the academic, behavioral and socio-

emotional growth and development of students aged

pre-K to 12 [Bachelor’s thesis]. School of Education,

Roger Williams University: Bristol, RI, USA.

[5] Rusol, A.N.A., Chithira, J., Rizwan, G., et al., 2023.

Determinants of poor academic performance among un-

dergraduate students—A systematic literature review.

International Journal of Educational Research Open. 4,

100232. DOI: https://doi.org/10.1016/j.ijedro.2023.

100232

[6] Fernandez, I.L., Dosil-Santamaria, M., Idoiaga, M.N.,

et al., 2023. Teachers’ involvement in inclusive educa-

tion: attitudes of future teachers. Educational Science.

13(9), 851. DOI: https://doi.org/10.3390/educsc

i13090851

[7] Vangrieken, K., Grosemans, I., Dochy, F., et al., 2017.

Teacher autonomy and collaboration: A paradox? Con-

ceptualising and measuring teachers’ autonomy and

collaborative attitude. Teaching and Teacher Education.

67, 302–315.

[8] Nargis, S., Munawer, S., 2023. Impact of collabora-

tion on professional performance of teachers in private

higher education institutions of Karachi. Voyage Jour-

nal of Educational Studies. 3(4), 155–177.

[9] Asly, N.P.C., Erlinda, A.Q., 2024. Collaborative learn-

ing and learners’ academic performance. International

Journal of Multidisciplinary Research and Analysis.

7(3), 1326–1335. DOI: https://doi.org/10.47191/ijmr

a/v7-i03-57

[10] Nel, N., Muller, H., Hugo, A., et al., 2020. A com-

parative perspective on teacher attitude-constructs that

impact on inclusive education in SouthAfrica and Swe-

38

https://doi.org/10.63056/acad.004.01.0137
https://doi.org/10.63056/acad.004.01.0137
https://doi.org/10.3390/su11040950
https://doi.org/10.1016/j.ijedro.2023.100232
https://doi.org/10.1016/j.ijedro.2023.100232
https://doi.org/10.3390/educsci13090851
https://doi.org/10.3390/educsci13090851
https://doi.org/10.47191/ijmra/v7-i03-57
https://doi.org/10.47191/ijmra/v7-i03-57


Innovations in Pedagogy and Technology | Volume 01 | Issue 02 | December 2025

den. South African Journal of Education. 31(1), 74–90.

[11] Shittu, R.O., Oanite, R.A., 2015. Teachers’Attitudes:

A Great Influence on Teaching and Learning of Social

Studies. Journal of Law, Policy and Globalization. 42,

131–137.

[12] Tamukong, N.M.N., 2017. Student and Teacher Atti-

tudes as Correlates of Performance in Mathematics in

Cameroon Secondary Schools. International Journal

of Humanities Social Sciences and Education. 4(12),

1–10.

[13] James, O., 2018. Teachers’ Professional Attitudes and

Students’Academic Performance in Secondary Schools

in Ilorin Metropolis of Kwara State. eJEP: eJournal

of Education Policy. 1–8. Available from: https:

//eric.ed.gov/?id=EJ1203831 (cited 26 June 2025).

[14] Ekperi, P., Onwuka, U., Nyejirime, W., 2019. Teachers’

Attitude as a Correlate of Students’Academic Perfor-

mance. International Journal of Research and Innova-

tion in Social Science. 3(1), 205–209.

[15] Araromi, M.O., Abdulmalik, A.S., 2020. Teachers’ at-

titude towards teaching and students’ performance in

English grammar in Osogbo metropolis, Osun State,

Nigeria. European Journal of Foreign Language Teach-

ing. 5(1), 1–10.

[16] Hakkı, K., 2023. The positive and negative effects of

teacher attitudes and behaviors on student progress.

Journal of Pedagogical Research. 7(1), 290–306.

[17] Aklilu, A., 2024. Challenges and prospects: Under-

standing teachers’attitudes towards the teaching profes-

sion in Ethiopia. Social Sciences & Humanities Open.

10, 100933. DOI: https://doi.org/10.1016/j.ssaho.2024.

100933

[18] Bala, F.K., Aliyu, A.D., 2021. Relationship between

Teachers’Attitudes and Social Studies Students’Aca-

demic Performance in Junior Secondary Schools in

Niger State, Nigeria. Prestige Journal of Counselling

Psychology. 4(2), 263–270.

[19] Dauda, A., Mustapha, A., Mohammed, G.T., 2022. Re-

lationship between teachers’ attributes and students’

academic performance in public senior secondary

schools in Maiduguri, Metropolis, Borno State, Nige-

ria. International Journal of Advanced Academic and

Educational Research. 13(6), 30–36.

[20] Okodoko, D., Owobete, I.M., 2025. Relationship Be-

tween Teachers’Attitude and Students’Academic Per-

formance in Public Secondary Schools in Bayelsa State.

Journal of Political Science and Leadership Research.

11(4), 110–120.

[21] Elly, R., Marto, S., Ivy, K.N., et al., 2024. Factors that

influence the level of teacher job satisfaction in the

era of society. Journal of Educational Research and

Evaluation. 8(2), 317–327.

[22] Olaitan, O., 2024. Influence of Motivation and Avail-

ability of Resources on Teachers’ Job Satisfaction in

Public Secondary Schools in Minna, Niger State. Asian

Journal of Multidisciplinary & Review. 5(2), 25–58.

[23] Sunita, K., Renu, G., 2024. A Study of Factors Affect-

ing Job Satisfaction of Teachers at Secondary Level:

A Conceptual Overview. International Journal of Re-

search Publication and Reviews. 5(7), 3174–3177.

[24] Mbonea, T.J., Eric, A., Ounga, O., et al., 2021. Factors

Affecting Secondary School Teachers’ Job Satisfaction

in Lushoto District, Tanga Region in Tanzania. Open

Journal of Social Sciences. 9(6), 474–490.

[25] Ige, A.M., 2019. Factors Influencing Teachers Attri-

tion in Public Secondary Schools in North Senatorial

District of Ondo State, Nigeria. Sumerianz Journal of

Social Science. 2(11), 241–250.

[26] Fareo, D.O., Kamkwis, M.Z., 2018. Factors influencing

teachers’ job satisfaction in public secondary schools

in Mubi North Local Government Area of Adamawa

State, Nigeria. International Journal of Current Aspects

in Human Resource Management. 1(2), 88–98.

[27] Mbuthia, N., 2020. The influence of teachers’ use re-

sources on students’ attitudes towards mathematics

among secondary school students. International Jour-

nal of Research and Innovation in Social Science. 4(6),

40–43.

[28] Postholm, B.M., 2019. Research and Development in

School; Grounded in Cultural Historical Activity The-

ory. Brill: Leiden, Netherlands.

[29] Ahmad, A., Sahak, R., 2009. Teacher-Student Attach-

ment and Teachers’ attitudes towards Work. Journal of

Educators & Education. 24, 55–72.

[30] Kay, R., 2021. Evaluating strategies used to incorpo-

rate technology into preservice education: A review of

the literature. Journal of Research on Technology in

Education. 38, 383–408.

[31] Ramadhan, S., Sukma, E., Indriyani, V., 2019. Envi-

ronmental education and disaster mitigation through

language learning. IOP Conference Series: Earth and

Environment. 314(1), 012054.

[32] Leonard, S., Sariat, S.I., Friday, O., 2024. Attitude of

business education teachers toward teaching and learn-

ing of business education in Oye LGA of Ekiti state.

World Journal of Educational Studies. 2(3), 34–42.

[33] Sheikh, M.A., Bajwa, F., Aslam, M.J., et al., 2024. Sur-

vey research: Descriptive and analytical power, types

and usages. International Journal of Politics & Social

Sciences Review. 3(3), 231–239.

[34] Andrade, C., 2018. Internal, external, and ecological

validity in research design, conduct, and evaluation. In-

dian Journal Psychological Medicine. 40(5), 498–499.

DOI: https://doi.org/10.4103/IJPSYM.IJPSYM_334_

18

[35] Singh,A.S., Masuku, M.B., 2014. Sampling techniques

& determination of sample size in applied statistics

research: An overview. International Journal of Eco-

nomics, Commerce and Management. 2(11), 1–22.

[36] Andersson, M., Boateng, K., Abos, P., 2024. Valid-

39

https://eric.ed.gov/?id=EJ1203831
https://eric.ed.gov/?id=EJ1203831
https://doi.org/10.1016/j.ssaho.2024.100933
https://doi.org/10.1016/j.ssaho.2024.100933
https://doi.org/10.4103/IJPSYM.IJPSYM_334_18
https://doi.org/10.4103/IJPSYM.IJPSYM_334_18


Innovations in Pedagogy and Technology | Volume 01 | Issue 02 | December 2025

ity and Reliability: The extent to which your research

findings are accurate and consistent. Available from:

https://www.researchgate.net/publication/384402476

(cited 26 June 2025).

[37] Mcleod, S., 2023. Likert Scale Questionnaire: Exam-

ples &Analysis. Simply Psychology. Available from:

https://www.simplypsychology.org/likert-scale.html

(cited 26 June 2025).

[38] Ankur, J., Saket, K., Satish, C., et al., 2015. Likert

Scale: Explored and explained. British Journal of Ap-

plied Science & Technology. 7(4), 396–403.

[39] Shaun, T., 2022. Chi-Square (Χ²) tests, types, formula

& examples. Available from: https://www.scribbr.co

m/statistics/chi-square-tests/ (cited 26 June 2025).

[40] Uwitonze, S., Andala, H.O., 2024. Effect of Teach-

ers Attitudes towards Teaching on Students’ Perfor-

mance in Mathematics Subject in Public Day Sec-

ondary Schools in Rwanda: A Case of Huye Dis-

trict. African Journal of Empirical Research. 5(4),

761–771.

[41] Padauk, W., 2022. Secondary School Teachers’ At-

titudes towards Teaching Profession. The Research

Probe. 2(1). DOI: https://doi.org/10.53378/352893

[42] Desombre, C., Lamotte, M., Jury, M., 2018. French

teachers’ general attitude toward inclusion: the indi-

rect effect of teacher efficacy. Educational Psychology.

39(1), 38–50.

[43] Glock, S., Kovacs, C., 2019. Educational Psychology:

Using Insights from Implicit Attitude Measures. Edu-

cational Psychology Review. 25(4), 503–522.

[44] Van der Linden, W., Bakx, A., Ros, A., et al., 2019.

Student teachers’ development of a positive attitude to-

wards research and research knowledge and skills. Eu-

ropean Journal of Teacher Education. 35(4), 401–419.

[45] Tortop, H., 2019. Development of teachers’ attitude

scale towards science fair. Educational Research Re-

view. 8(2), 58–62.

[46] Issaka, C.A., Nyaaba, M., Iddrisu, F.A., 2022.Attitudes

and Concerns of Pre-Service Teachers’ about Inclu-

sive Education Enshrined in the New Four-Year Basic

Education Curriculum in Ghana. European Journal of

Education and Pedagogy. 3(1), 89–94.

40

https://www.researchgate.net/publication/384402476
https://www.researchgate.net/publication/384402476
https://www.simplypsychology.org/likert-scale.html
https://www.simplypsychology.org/likert-scale.html
https://www.scribbr.com/statistics/chi-square-tests/
https://www.scribbr.com/statistics/chi-square-tests/
https://doi.org/10.53378/352893

	Introduction
	Purpose of the Study
	Research Methods
	Research Design
	Population of the Study
	Sample and Sampling Procedure
	Research Instrument
	Validity of the Research Instruments
	Reliability
	Method of Data Collection
	Method of Data Analysis

	Results
	Testing of Null Hypothesis
	Discussion
	Conclusions

